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unsystematic in its methods; yet, in its pervasive influence it tnay he almost coexten-
sive with the meaning of culture itself, defined as the distinctive patterns of symbols,
ideas, values, attitudes, and beliefs that are lustoucally derived, leanicd, shaied,aiul
transmitted for the guidance of the behavior of the people in a paiticulai society.
By contrast, formal education is usually defined as teaching or instiuction that is
regularized, systematized, and organized into progiams of teaching and learning at
identifiable times and places. It is normally conducted by piofessional teachers who
specialize in the function of education or to whom the (unction is delegated. I;ormal
institutions of education envisage teaching as the primary purpose of their existence
rather than an incidental function designed and carried on to serve some other
purpose.
The distinction between formal and informal education is, however, not always
easy to make or keep clear. Schools, universities, museums, academic societies, and
libraries arc generally recognized as formal institutions of education. Their locale,
management, and goals have varied widely in history. Schools and advanced institu-
tions of education have been run by scribes and priests, guilds and loyal courts,
industries and trade unions, individuals and political parties, as well as by governments,
churches, and voluntary agencies. In this book, by and large, 1 shall have more to say
about the operation of the formal institutions of education as these interact with their
societies and culture than about the total complex of informal ways in which a culture
educates its people. Yet, I shall give much attention to the movements of formative
ideas in the society and in the culture as these have influenced the shape and role of
formal education in civilization.
The recognition that formal education played an important role in creating the
first civilizations of the Afro-Eurasian ccumene, in the development of modern
civilization in the West, and in accelerating the moderni/ation of the contemporary
traditional civilizations of the non-West is justification enough for emphasizing formal
education. In taking on the obligation to internationalize the history of Western
education, I must leave to others the full story of the total range of informal educative
processes~if indeed they can ever be meaningfully distinguished from the entire
history of human culture itself.
Actually, I believe the term organized education is preferable informal educa-
tion, for it carries forward the meaning that education is not only a deliberate effort to
promote teaching and learning but that the effort takes the form of a social organiza-
tion. Theodore Caplow defines an organization succinctly as Asocial system thai has
an unequivocal collective identity, an exact roster of mew hers, a program of activity,
and procedures for replacing members,"* Applying this definition to education gives a
reasonable principle of limitation for determining what to include and what to exclude
under the heading of organized education. Schools, academies, colleges, or universities
can be viewed as social systems, each consisting of V4a set of persons with an
identifying characteristic plus a set of relationships established among those persons by
interaction."7 These "sets of persons" include the teacher and students who rc-
6TTieodore Caplow, Principles of Organization, Harcourt, Brace £ World, New York, 1964, p. I,
7Ibid., p. 1.

